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9ABSTRACT
The purpose of this study was to explore the relationship
between teacher-pupil interpersonal orientations and teacher
classroom leadership.
The method used in this study was mainly a survey research.
A questionnaire which consisted of FIRO-B, LPC scale, LNR
scale, TSR scale, PPR scale and LBDQ was administered to 110 Form
4 class teachers who came from 46 co-educational aided secondary
schools in Hong Kong. A questionnaire which consisted of
FIRO-B and LBDQ was also administered to 10 students from each of
the 110 classes.
The results of correlation and multiple linear regression
analyses revealed that the 6 component variables of teacher
interpersonal orientations contributed significantly to
consideration dimension of class teacher leader behavior and
perceived class teacher leader behavior. Expressed inclusion
of teacher was the most significant predictor of the
consideration and the perceived consideration of teacher
classroom leader behavior in the above two
regression analyses. These findings verified Schutz's FIRO theory
with respect to inclusion. The 21 component variables of teacher-
pupil interpersonal orientations contributed significantly to the
initiating structure of teacher classroom leader
behavior, and originator compatibility of affection was the most





In all professions, especially teaching, one of the main
considerations is to help pupil whether by guiding them towards
personal and social growth, teaching basic skills, or helping
them to achieve their own potentials. People involved in such
activities need to be able to provide leadership. Bany and
Johnson (1975) suggested that the teaching transaction consists
of three major patterns of activities: (a) instruction i(b)
evaluation and (c leadership. The two major functions of
classroom leadership are facilitation and maintenance
The facilitation functions include the following:
(a) achieving cooperation and unity of effort,
(b) establishing standards and coordinating.work procedures,
cj improving conditions in the system by using problem
solving ,and
(d) modi fyi ng or changing conditions in the classroom
system.
The maintenance functions include the following:
(a) maintaining and restoring morale,
b} handling conflict to advantage,
(c) helping groups to meet changes in the environment,and
(d reducing stress and anxiety.
The major objective of both practices is to involve the
class as a whole to build a dynamic type of stability.
2When a teacher enters the classroom, he or she is supposed
to be the leader of the classroom. Thus teacher classroom
leadership is an important consideration in both the preparatior
of teachers and in the performance of classroom teachers at all
levels (Keane, 1978). However, very few such researches have
been carried out in Hong Kong.
A number of writers have included in their definition of
leadership the concept of interpersonal influence (Fleishman,
1973 Petrullo & Bass, 1961 Tannenbaum, Weschler,&
1lassarik, 1961). Fleishman (1973) thought that since
interpersonal influence is an essential element in the definition
of leadership, the interpersonal values of a superior may account
for his leadership behavior. Some empirical support for this idea
has been established (Fleishman Peters, 1962). In addition,
Petrullo Bass (1961) also viewed leadership
as an integral aspect of all interpersonal behavior.
The above evidence indicated that interpersonal behavior and
leadership are related.
Nowadays, many school practitioners and educational
psychologists have not put sufficient emphasis on the socio-
psychological aspects of classroom life. Schmuck (1978) thought
that cognitive, affective and behavioral events in the classroom
are fundamentally social phenomena and that even the most
individuated classroom settings are influenced by some aspects of
interpersonal life. In his research, Dobson (1976) found that
a child's social development and academic development are closely
related and that the classroom teacher does have an influence on
both. A number of studies (Lam,1984 NcDonough,1986 Owens,1936
3Yam,1982,1987) also supported that interpersonal communication
and teacher-pupil relations are important to education,especially
in the teaching and learning process.
Bany and Johnson(1964,1975) suggested that the teacher as a
leader fits only in the framework of the formal leader in an
organization established to achieve certain precise goals.They
also suggested that the teacher as a leader in the
classroom should be able to enact the major roles
involved in interpersonal communication.
From the view of interpersonal communication, Giffin and
Patton (1971, 1981) concluded that interpersonal communication is
highly influenced by the interpersonal orientations of the
persons involved and that one's interpersonal orientations
influence one's own behavior as well as the behavior of others.
The study of interpersonal orientations also constitutes a
conceptual system that is sufficient for the prediction and
explanation of interpersonal behavior (Schutz, 1966 Giffin
Patton 1971, 1981). Some studies also indicated that leader
interpersonal orientations and leadership were related (Kuehl,
et. al.,1975 Seaberg and Ramirez,1983).
According to the above analyses,it is evident that
leadership and leader interpersonal orientations are related
and interpersonal communication affects teacher classroom
leadership. Although teacher classroom interpersonal
commuication is highly influenced by teacher-pupil interpersonal
orientations the question about the relationship between
teacher-pupil interpersonal orientations and teacher classroom
leadership remains unanswered. Therefore the need to explore
4the relationship between teacher-pupil interpersonal orientations
and teacher classroom leadership is desirable.
51.2 PURPOSE OF THE STUDY
The purpose of the present study is to explore the
relationship between teacher-pupil interpersonal orientations and
teacher classroom leadership. Schutz's FIRO (Fundamental
Interpersonal Relations Orientation) theory is used to
investigate teacher-pupil interpersonal orientations Fiedler's
model and Halpin's LBDQ (Leader Behavior Description
Questionnaire) are employed to investigate teacher classroom
leadership
There are only a few studies which have been done to examine
teacher classroom leadership. And in most of these studies,
researchers emphasized only on the effect of
the teacher classroom leadership. In order
to make clear the relationship between teacher-
pupil interpersonal orientations and teacher classroom
leadership,the former is taken as an independent variable and the
latter as a dependent variable.Therefore, this study will address
the following questions:
(1) Are there any differences on teacher-pupil interpersonal
orientations and teacher classroom leadership among teachers and
pupils?
(2) Do teacher-pupil interpersonal orientations have
contribution to teacher classroom leadership?
61.3 SIGNIFICANCE OF THE STUDY
The purpose of this study is to examine the relationship
between teacher-pupil interpersonal orientations and teacher
classroom leadership, and to suggest ways on how to improve
teacher classroom leadership.This study can contribute to the
continuing research on interpersonal orientations and teacher
classroom leadership.It can also increase our understanding of
teacher-pupil interpersonal orientations and teacher classroom
leadership in Hong Kong secondary schools. Findings of this study
can be helpful to teachers and school administrators.
There are four important features of the present study:
(1) There are a number of studies which have been done on
Schutz's FIRO theory in the Western society, and found that it
was well established. Giffin and Patton (1981) stated that
Schutz's theory is significant and establishes the groundwork for
understanding the basis of relationship between people. In Hong
Kong, no study has been done to examine teacher-pupil
interpersonal orientations by using Schutz's FIRO theory. Thus,
the present study is a new attempt.
(2) Getzels (1969) stated that two general observations may be
made about research on the classroom, on teaching, and on teacher
pupil interaction. Most of the researches were stressed on
teaching and learning, but just a few researches focused on
teacher-pupil interaction. The present study is a study on the
latter category.
(3) In this study, an integrated approach of Fiedler's
contingency model and Halpin's LBDQ is adopted to study teacher
classroom leadership.
7(4) In most of the studies that examined the relationship between
interpersonal orientations and leadership, researchers only
emphasized on the leader interpersonal orientations The
follower interpersonal orientations and leader-follower
interpersonal compatibilities were neglected. In this study
teacher-pupil interpersonal orientations will be investigated
in a more completed view.
8CHAPTER II
REVIEW OF LITERATURE AND THEORETICAL FRAMEWORK
2.1 LITERATURE RELATED TO LEADERSHIP
2.1.1 Definition of leadership
In his review of leadership literature,Stogdill (1974) found
eleven separate and distinct groups of definitions of leadership:
(1) Leadership as a focus of group processes.
(2) Leadership as personality and its effects.
(3) Leadership as the art of inducing compliance.
(4) Leadership as the exercise of influence.
(5) Leadership as act or behavior.
(6) Leadership as a form of persuasion.
(7) Leadership as a power relation.
(8) Leadership as an instrument of goal achievement.
(9) Leadership as an emerging effect of interaction.
(10)Leadership as a differentiated role.
(11)Leadership as the initiation of structure.
It is impossible to examine all the definitions in this
study. However, all definitions are built on the foundation that
one individual, through some method, influencing the behavior of
other individuals (Kellogg, 1985). Thus, the investigator chooses
a definition which is clearly stated and suitable for the present
study.The definit.ion is based upon one provided by Tannenbaum,
Weschler and Massarik (1961). They defined leadership as
interpersonal influence, exercised in situation and directed,
through the communication process, towards the attainment of a
specified goal or goals. According to the classification of
9Stogdill, this definition belongs to the fourth category. This
definition is also generally applicable to all interpersonal
relationships, such as the superior-subordinate, the consultant-
client, the salesman-customer, the teacher-pupil, the counselor-
counselee, the husband-wife, or the parent-child relationship.
10
2.1.2 Theories of Leadership
C.E. Kellogg (1985) classified three basic categories of
leadership theories: trait, behavioral and situational. Trait
theories try to define a set of traits or individual
characteristics that distinguish successful from unsuccessful
leaders. Behavioral theories focus on what the leader does, not
who the leader is. Situational theories investigate the
relationship between the leader, subordinates and the situation.
Trait Theories
Early investigations of leadership were focused on the
question of how one attains a leadership position, and in
particular, whether there are certain traits which enable a
person to become a leader. In a review of the research since
1948, Stogdill (1974) indicated that such studies had dealt with
the following leader trait categories: physical characteristics,
social background, intelligence, personality, task related
characteristics and social characteristics.
There are several reasons why the trait approach to the
study of leadership has not proven effective (Kellogg, 1985).
Each year new traits are added to the list of those thought
significant, resulting in confusion as to which traits are
important. The trait approach to leadership does not examine what
the leader does to influence other individuals. In addition, most
contemporary researchers would agree that the emphasis should be
placed upon leadership rather than just the traits of the
leaders.
Behavioral Theories
Behavioral Theories of leadership focus their attention on
11
Thinactual leader behaviors. earliest
hartresearch been done Lewinby
Lippit and White in 1939. They compared the effects of democratic
autocratic and laissez-faire leadership and reflected favourably
upon the democratic style, in terms of satisfaction (Kellogg,
1985). Later on, there were two major groups of researchers
focused on behavioral perspective in the study of leadership. One
group at the University of Michigan categorized leader behaviors
as either employee-centered or job-centered. Based on leadership
effectiveness being measured in terms of both productivity
measures and employee satisfaction, Likert (1961) concluded that
the best supervisors were employee-centered.
The other group at the Ohio State University tried to
generate an exhaustive pool of items describing different aspects
of leader behavior (Hemphill Coons, 1957). From a list of
over 1700 items, two dimensions of leader behavior were
identified- consideration and initiating structure Halpin &
Winer, 1957). As defined in Fleishman and Peters (1962),
consideration reflects the extent to which a leader is likely to
have job relationships characterized by mutual trust, respect for
subordinates ideas and consideration of their feelings.
Initiating structure reflects the extent to which a leader is
likely to define and structure his or her own role as well as the
role of subordinates towards goal attainment. And three
instruments were developed to measure these two basic dimensions
of leader behavior- the Leader Behavior Description
Questionnaire or LBDQ (Halpin, 1957, 1966), the Supervisory
Behavior Description Questionnaire or SBDQ (Fleishman, 1953) and
12
the revised Form XII- LBDQ (Stogdill, 1963). There are a number
of studies adopting LBDQ to study leadership behavior in various
organizations( Cheng, 1986 Ho, 1988 Mak, 1982 Stogdill
1974).
From the LBDQ (Appendix A) measurement, a leader can be
classified as having high or low consideration and high or low
initiating structure. Therefore, four quadrants (four types of
leader behavior) can be formed by cross-partitioning on the mean
score values of each sub-scale. (Figure 2.1)




















Halpin (1966) summarized some principal findings of the
early LBDQ studies as follows:
(l Initiating structure and Consideration are fundamental
dimensions of leader behavior, and that the LBDQ provides a
practical and useful means for measuring leader behavior.
(2) Effective leader behavior is associated with high performance
on both dimension, that is, the Quadrant I in Figure 2.1. And
also high Initiating structure combined with high Consideration
is associated with favourable group attitudes and with favourable
changes in group attitude.
(3) Superiors are more concerned with the Initiating Structure
aspects, whereas subordinates are more concerned with the
consideration.
(4) There is only a slight positive relationship between the way
leaders believe they should behave and the way in which their
group members describe them as behaving.
Situational Theories
As early as 1958 Tannenbaum and Schmidt (1958) concluded,
"effective leadership depends on the leader, his followers and
the situation and the interrelationships between them". One of
the earliest theories that attempted to identify a consistent set
of contingency variables and their effect on leadership was
developed by Fiedler (1967, 1977, 1987).
Contingency Model - Fiedler's contingency model of
leadership includes two major dimensions: leadership-style and
leadership situation. Leadership style is determined by the
motivations of the leader : Fiedler developed a simple
personality measure called the Least Preferred Co-worker (LPC)
14
scale. (Appendix B) A leader is asked to answer a 18 items
questionnaire which describes the one whom the leader could work
least well, and the total of the item scores called LPC score
which is used to classify the leadership style of the leader. A
high LPC score (score of 64 or above) person is considered as
relationship-motivated leader who is motivated by receiving
satisfaction from successful interpersonal interactions a low
LPC score (score of 57 or below) person is considered as task-
oriented motivated leader who is motivated by successful task
accomplishment. The one with score between 57 and 63 are not
clearly relationship or task motivated. Many people in this group
tend to have a mix of motivation and goals and are, therefore,
difficult to classify.
Leadership situation is determined by three major factors:
(a) Leader-member relations: The degree to which the group
supports the leader. The relations can be measured by
the leader-member relations (LMR) scale. (Appendix C)
(b) Task structure: The degree to which the leader clearly
spell out goals, procedures, guidelines, etc. The task
structure can be measured by the Task Structure Rating
(TSR) scale. (Appendix D)
(c) Position Power: The degree to which the position gives
the leader authority to reward or to punish. The
position power can be measured by Position Power Rating
(PPR) scale. (Appendix E)
These three dimensions can be combined in various ways to
describe the amount of situational control in any leadership
position, and the overall situational control score is the sum of
15
of the three dimensions. The leadership situation is subsequently
divided into three areas: high contol, moderate control and low
control. (Figure 2.2)
Figure 2.2 Situational Control Scale determined by high or low
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Leadership effectiveness depends on the leader's personality
as well as situational control (Fiedler, 1987). The graph in
Figure 2.3 indicates the relationship between leadership
performance and situational control. This graph points to several
important implications. First, most individuals are effective in
some situations and not effective in others. For this reason we
cannot really speak of a good leader or a poor leader. Second,
a leader's performance is likely to improve as this person moves
into a situation-that matched the leader's LPC score. Performance
will decrease as the leader moves into a zone of situational
control that does not match his or her LPC score. A change in
16
situational control will, therefore, cause a change in leadership
effectiveness.











We can use Figure 2.4 to represent the relations among the
leadership style situational control and leadership effectiveness
in Fiedler's model. Fiedler's contingency model of leadership
effectiveness has generated considerable controversy but one
review of more than 170 studies undertaken to test various
aspects of Fiedler's framework indicated that most obtained
positive results (Strube & Garcia, 1981).
17





LEADERSHIP STYLE SITUATIONAL CONTROL
DO THEYATH?
LEADERSHIP EFFECTIVENESS
Fiedler's contingency model is the most prominent and widely
held contingency theory (Hollander, 1978 Hoy and Miskel, 1982).
In the last twenty years, a number of studies based on Fiedler's
model have been conducted (Brooks, 1974 Kuehl et al., 1975
Keane Cheffers, 1978' Strube & Garcia, 1981 Tucker, 1983).
And some of them were especially applied to teacher classroom
leadership (Hardy, 1982Keane ,1978).
For more than a decade a considerable amount of research has
been conducted concerning Fiedler's contingency model (Hardy,
1982). Here the investigator wants to review.some of the studies
that were carried out in educational setting and considered
relevant to the present study.
Hardy (1971) examined the effectiveness of high and low LPC
leaders with strong and weak position power on structured and
unstructured. grouop tasks when the leader-member relations were
good. The research was carried out on 56 undergraduate classroom
groups. Each group consisted of four members including the
18
leader. The results of this study partially supported Fiedler's
model.
Hardy, Sack and Harpine (1973) examined the effectiveness of
high and low LPC led group. This study was conducted using ninth
grades as subjects. And the results of this- study supported
Fiedler's model.
Hardy and Bohren (1975) investigated the effect of
experience on teacher effectiveness. Results indicated that low
LPC starting teacher were more effective than high LPC starting
teachers, and no significant difference exists between high and
low LPC experienced teachers.
Keane and Cheffers (1978) examined the relationship of sex,
coach behavior, leadership style and coach-playeer interaction in
a University setting. LPC scale was administered to measure the
coach's leadership style and LBDQ-XII was used to record the
player's perception of the coach's leader behavior. Results
indicated that sex of the coach was not a factor in leadership
style or behavior. and that significant differences exist within
rather than between the sexes.
Brooks (1982) sought to identify leadership styles of basket
ball coaches and to investigate the relationship between
leadership style and criteria by which coaches select players.
Results suggested that task-oriented coaches tended not to select
basketball players to the guard or forward position, based on the
criteria of leadership ability. Task-oriented coaches were
perceived as autocratic and unwilling to share leadership.
authority.
Hardy (1982) reported an attempt to determine whether task-
27
and Patton, 1981; Wang and Wu, 1986).
From FIRO theory we can infer that others respond to us within a
framework of the role we indicate they should play in our
interpersonal relationship. They can then make a choice to play
that role or not to respond to us in the way that we intend.
Therefore, the investigator chose FIRO theory as the basis to
examine teacher-pupil interpersonal orientation in this study.
28
2.2.3 Measurement of Interpersonal Orientation
There are a number of instruments which have been developed
to measure human relations. Our purpose here is to introduce some
of them that are popular and related to the measurement of
interpersonal orientations.
Survey of Interpersonal Values
The Survey of Interpersonal Values (SIV), which was
developed by Leonard Gordon, is designed to measure certain
critical values involving the individual's relationships to other
people or their relationships to him. The SIV contains thirty
sets of three statements and produces six sub-values: support,
conformity, recognition, independence, benevolence and leadership,
Interpersonal Check List
The interpersonal Check List (ICL) is patterned after the
interpersonal dimensions of personality described by Leary,
Freedman and their colleagues. There are sixteen sectors which
are depicted in a wheel format. There are two
primary dimensions: dominance-submission and hate-love.
Radiating from the centre of the wheel is the third dimension
intensity.
FIRO-B Scale
William Schutz's Fundamental Interpersonal Relations
Orientation- Behavior (FIRO-B) Scales (Appendix F) have come to
be used more and more frequently as a measure of a person's
orientation to interpersonal relationships (Wiedemann et al.,
1979). The FIRO-B produces six scores:three on behavior
expressed towards others and three on the behavior wanted from
others in the area of inclusion, control and affection. The six
29
FIRO-B scores can be summarised in the following table:
Table 2.1 Description of the FIRO-B Scales
(SOURCE: Schutz, 1967a)
INCLUSION CONTROL AFFECTION
Expressed I join other I take charge I get close
people,and I I influence(Toward to people.
others) include others. people.
Wanted I want people I want people I want people
to lAad MAto include me. to get close and(From
Others) personal with me
By making the expressed and wanted aspects of each dimension
the axes of a Cartesian plot, all possible types of orientations
towards interpersonal relations in this framework may be
represented geometrically. The terms in each quadrant of Figure
2.6 describe the person who falls at the extreme point in that
quadrant (Schutz, 1966).
Figure 2.6 General Schema for Describing Interpersonal Behavior
(SOURCE: Schutz, 1966)
Desired Other to Self Behavior (wanted)





Low interchange Originator only
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mere is also a mathematical schema developed by Schutz
(1966) which afforded the opportunity to compare the individual
FIRO-B scores of a dyad and determine their interpersonal
compatibility. But later on, the mathematical schema was modified
by Mal l oy and Copeland (1980).
Three subtypes of interpersonal compatibility have been
defined by Schutz (1958, 1966) they are reciprocal, originator
and interchange compatibility.
Reciprocal compatibility (RK) is a measure of how well two
people will satisfy each other's interpersonal needs. A measure
of the reciprocal compatibility of persons i and j is given by:
RK= I ei- wj+ I ej- wi
Where ei is the expressed need score of person i, and
wj is the wanted need score of person j etc.
For each need area- Inclusion (I), Control (C) and Affection (A)
we can calculate the reciprocal compatibility, that is, we can
obtain reciprocal compatibility of inclusion (RKI), reciprocal
compatibility of control (RKC) and reciprocal compatibility of
affection (RKA).
Originator compatibility (OK) is a measure which considers
each member of the dyads degree of preference for initiating
(expressed) and receiving (wanted) in the three need areas.
O K= I (e i -w i)+ (ej -wj) I
Interchange compatibility (XK) is a measure of the mutual
expression of the .commodity of a given need area.
XK= I (ei+wi)- (ej+wj) l
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For all the compatibility scores, the smaller the value of
it, the greater the compatibility.
Composite compatibility scores for the three need areas can
also be derived as follows:
Affection compatibility (KA)= RKA+ OKA+ XKA
Control compatibility (KC)= RKC+ OKC+ XKC
Inclusion compatibility (KI)= RKI+ OKI+ XKI
Finally, a measure of global compatibility (K) can be computed by
the following equation:
K= KA+ KC+ K I
We summarize all the compatibility measures in the following
table:
Table 2.2 Relationship between compatibility measures of the
FIRO-B. (SOURCE: Schutz, 1967a)
Interpersonal Need Areas





Compatibility of two or more persons depends on (a) their
ability to satisfy reciprocally each other's interpersonal needs,
(b) their complementarity with respect to originating and
receiving behavior in each need area, (c) their similarity with
respect to the amount of interchange the desire with other people
in each need area (Schutz, 1966).
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2.2.4 Research related to FIRO theory
There were a number of studies based on the FIRO concepts in
a variety of fields, including human relations (Hipple, 1976),
leadership (Evans, 1980 Bailey, 1974), family relations
(Shilling, 1979 Burke and Weir, 1976), groups (Lawlis and Klein,
1973 Wang and Wu, 1986), interpersonal behavior development
(Byton and Goggin, 1983, 1984 and communication (Ambler, 1986).
Another group of investigations found the predicted
relationship between FIRO compatibility and a variety of criteria
such as task performance (Schutz, 1966), student achievement
(Hutchinson, 1963), choices for friend (Sapolsky, 1964), learning
climate (Powers, 1965) and leader and companion (Estadt, 1964
Schutz, 1966). Sapolsky (1965 and Gross (1959) found
compatibility to be positively related to therapeutic success in
group psychotherapy, and Yalom and Rand (1966) found it related to
therapy-group cohesion. In another study, Sapolsky (1960) showed
that experimenters were better able to verbally condition subjects
when the experimenter-subject compatibility was high.
Here the investigator wants to review some of the FIRO
researches that were carried out in the educational context and
are considered relevant to the present study.
Brumbaugh (1966) explored the perceptual accuracy of student
teachers and their supervisors in judging their interpersonal
relations The sample included 40 student teachers and their
public school supervising teachers. Results showed that
supervising teachers were significantly more accurate than student
teachers in estimating the psychological control needs of their
counterparts. And the author concluded that for a superordinate to
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successfully perform the role, that person must perceptually
select only those cues from interaction with immediate
subordinates that pertain to the control needs of the
subordinates.
Nelson and Hutcherson (1970) based on adaptation and use of
FIRO-B scales, explored the relationships of student teaching
grades to FIRO compatibility among the student teacher,
supervising teacher and university supervisor. Results indicated
that the student teaching grades were related to the FIRO
compatibilities.
Feitler (1970) examined the reltaionship between
interpersonal relation orientations as measured by FIRO-B and
preference for classroom spatial settings. Results indicated a
definite relationship between interpersonal orientations scores
and classroom preferences. As predicted, persons with high
control needs opted for a structured situation with the teacher
in a position of control. Low control individuals, selected
settings in which the teacher's control position was less
obvious. And the author suggested that 'this relation between
interpersonal needs of teachers and the classroom environment has
implications for teachers and student grouping.
Wilson (1973) tried to determine whether Catholic parochial
school educated women have significantly different interpersonal
relation orientation than do public school educated women. Fifty
women comprised the two final sample groups. Findings suggested
that: (a) women who have previously attended parochial schools
exhibit more social inclusion than do those who attended public
schools (b) women who have attended parochial schools exhibit a
34
greater need for social inclusion than do others (c) little if
any difference exists between the two groups in the amount of
social control deemed desirable or in the amount of affection
given or desired in social situations.
Dobson (1976) examined whether the FIRO scales of inclusion,
control and affection distinguish between students identified as
star or isolates through a sociometric instrument completed by
their peers. Results indicated it did.
Shilling (1979) examined the relationship between the
assertive behavior of parents and the behavior of their children.
Results indicated that assertiveness relates to affection rather
than control and assertiveness training should be subordinated to
interpersonal skills training.
Ambler (1983) compared the interpersonal orientations of
speech anxious and non speech anxious students. Results suggested
that speech anxious students are characterized by an aversion to,
or evasion of, control behavior. The interpersonal orientations
of these students, then, present special implications to the
speech teacher for developing appropriate anxiety-relieving
teaching strategies.
Since FIRO theory is taken to be the basis to examine
teacher-pupil interpersonal orientations, thus there are three
components in teacher-pupil interpersonal orientations:
(1) interpersonal orientations of teacher,
(2) interpersonal orientations of pupil, and
(3)' interpersonal compatibility between teacher and pupils.
35
2.3 RESEARCH RELATED TO INTERPERSONAL ORIENTATIONS AND LEADERSHIP
Kuehl, DiMarco and Wims (1975) examined the relationship of
interpersonal need structure as measured by the Fundamental
Interpersonal Relations Orientation- Behavior (FIRO-B)
Questionnaire to leadership orientation as measured by the
Leadership Opinion Questionnaire (LOQ) and the Least Preferred
Co-worker (LPC) scale. The subjects used in the study were 245
first-level and second-level supervisors. LPC score and the
consideration, dimension'of the LOQ were found to be positively
related to all the FIRO-B scales except expressed control.
Initiating structure was positively related to expressed control.
The LPC score was negatively related to consideration.
Additionally, these findings suggest that there is some
justification for Fleishman's (1973) belief that a knowledge of
the leaders interpersonal needs and values may lead to the
prediction of leader behavior. But later on, the data of Tucker's
study (1983) failed to replicate the data presented by Kuehl,
DiMarco and Wims (1975) which demonstrated significant
correlations between interpersonal needs measured by FIRO-B and
LPC. This difference between the two studies may have occurred
because the younger, more heterogeneous population of this study
perceived an auhtoritarian element in the LOQ items, reflecting
changing attitudes in society towards. management.
Downs and Pickett (1977) conducted their study within a
theoretical framework of contingency analysis examining the
interactive effects of leader's style, group member needs, and
group productivity. They concluded that leadership style and
group compatibility produced interactive effects on satisfaction
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and productivity. Compatibility of group member as defined by
Schutz's (1966) FIRO-B had a moderating effect on the
relationship between leadership style and the two dependent
measures.
Seaberg and Ramirez (1983) investigated the relationship
between interpersonal behaviors measured by FIRO-B and leader
behaviors measured by LBDQ-XII. Populations consist of business
administration graduate students and educational administration
graduate students enrolled in the College of Business
Administration and Education in a University. Findings
demonstrate that most of the FIRO-B scales and LBDQ-XII scales
are significantly related. Multiple linear regression a'nalyses
using initiating structure and consideration as dependent
variables, and the si.x FIRO-B scales and three locus of control
scales as independent variables produced the results that
expressed inclusion was identified as the best predictor of
initiating structure and wanted inclusion was identified as
the best predictor of consideration. Schutz (1958, 1966) has
stated that inclusion in a group must occur before a person
begins to provide for interpersonal needs of control and
affection. The results of the study verified Schutz's FIRO theory
with respect to inclusion. In addition, the findings in the study
underscore the significance. and utility of FIRO theory as a
foundation for empirical investigation of leader behaviors, and
the FIRO-B scales also has satisfactory reliability and validity.
From the above review, it is found that:
(1) The.LOQ, LPC and FIRO-B scales are related.
(2)The LBDQ and FIRO-B scales are related and there is also
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oriented and relationship-oriented classroom teacher exhibi
different classroom behavior, or purposes of validating Fiedler'
model. Fourteen faculty members at a University were observed* i
teaching situations by three trained observers. The data gathere
led to mixed results, indicating a need for further study
perhaps a longitudinal nature.
Path-goal Theory- House (1971) stated that the leader mus
motivate the subordinates by (a) emphasizing the relationshil
between subordinates'-own needs and the organizational goals, and
(b) clarifying and facilitating the path which will enable then
to fulfill their own needs as well as the organization's goals.
House predicted that structuring behavior will have positive
effects when the job is not clear and considerate behavior will
have beneficial effects when the job is bori*ng.Research supports
the theory's prediction of employee's job satisfaction and
subordinates' motivation but predictions on.performance have not
been well supported (Cheng, Jen and Chuang, 1986 Fiedler, 1983).
Normative Decision model- Vroom and Yetton (1974 thought
that the conditions under which leaders should make decisions
autocratically. There are three basic assumptions: (a)
individual decisions are more time-effective than group decisions
(b) subordinates are more committed to a. decision- if they
participate in its formulation and (c) complex and ambiguous
task requires more information and consultation for researching
high quality decisions. Up to now, tests of Vroom and Yetton's
theory have been based on retrospective reports, and further
research is required to evaluate the predictive validity of the
theory (Fiedler, 1983).
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contribution of the FIRO-B scales to initiating structure and
consideration.
(3Interpersonal orientations and leadership are related but the
relationship between them is not clearly stated. Since
leadership is part of an extremely complex relationship based
upon interaction between leader and follower (Keane, 1978).
Thus, the leader-follower interpersonal compatibilities should
be taken into account.
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2.4 CONCEPTION OF THE STUDY
The quality of leadership determined the success or failure
of any organisation (Keane, 1978). In the present study, the
classroom is considered as a social system (Getzels, 1969).The
teacher then enters this social system as one who is
organizationally appointed as an agent of the organization and,
therefore responsible for goal attainment and task prescription.
Classroom leadership is part of an extremely complex
relationship based upon the interaction between the teacher and
the pupil.Leadership can only be exercised effectively when
people want to reach a common goal. A leader's effectiveness
depends not only upon the preparation, and the person, but also
on the group member and the conditions under which they meet
(Keane,1978). Bofore the teachers and students enter the
classroom,they have their own interpersonal orientations.In the
classroom, there are also compatibilities between their
interpersonal orientations. These interpersonal orientations and
compatibilities affect the interpersonal behavior between them.
They also relate to classroom leadership.
In view of the previous review of literature and analysis,
this study assumed that there is a relationship between teacher-
pupil interpersonal orientations and teacher classroom leadership
and there is also a contribution of teacher-pupil interpersonal
orientations to 'teacher classroom leadership. Here, teacher-
pupil interpersonal orientations are taken as independent
variables and teacher classroom leadership as dependent variable.
Schutz's, FIRO theory is used to examine the teacher-pupil
interpersonal orientations, and generates the following
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dimensions: (a)individual interpersonal orientations of teachers
tbindividual interpersonal orientations of pupils and
(c) compatibilities between teachers and pupils.
An integrated approach is adopted to study leadership 'Keane
& Cheffers, 1978 Kuehl et al., 1975 Tucker, 1983).Based on
Fiedler's contingency model and scales, leadership styles and
situational control are determined. Halpin's LBDQ is employed
to measure teacher leader behavior and perceived teacher leader
behavior.
40
2.5 HYPOTHESES OF THE STUDY
Based on the above review of literature, the following
hypotheses about the possible relationship between teacher- pupil
interpersonal orientations and teacher classroom leadership are
set
(1) There is contribution of the component variables of teacher
interpersonal orientations to teacher classroom leadership.
(2)There is contribution of the component variables of teacher-





3.1 DEFINITION OF TERMS
In this study, the following terms are involved:
(1) Interpersonal Orientations are the ways in which individual
are usually oriented towards other people as they attempt to
communicate with them. The six dimensions of interpersonal
orientation, expressed inclusion, expressed control,
expressed affection, wanted inclusion, wanted control and
wanted affection are measured by Schutz's FIRO-B (Giffin and
Patton, 1976 Schutz, 1967).
(2) Interpersonal compatibility is a property of a relation
between two or more persons, that leads to mutual
satisfaction of interpersonal needs, and harmonious
coexistence. The nine dimensions of interpersonal
compatibility (Table 2.2) can be calculated from the
individual's FIRO-B scores (Schutz, 1966, 1967).
(3) Leadership Style is determined by motivations of the leader
The two main leadership styles, task motivated style and
relationship motivated style are measured by Fiedler's LPC
scale (Fiedler Chemers, 1977).
(4) Leader-member relations are the degree to which the group
supports the leader. It is.measured by Fiedler's LNR scale.
(Fiedler and Chemers, 1977).
(5) Task Structure is the degree to which the leader clearly
spell out goals, procedures, guidelines, etc. It is measured
by Fiedler's TSR scale. (Fiedler and Chemers, 1977).
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(6) Position Power is the degree to which the position gives the
leader authority to reward or to punish. It is measured by
Fiedler's PPR scale. (Fiedler & Chemers, 1977).
(7) Situational Control is the amount of the three situational
variables leader-member relations, task structure and
position power. (Fiedler, 1967).
(8) Leader Behavior is the behavior of the leader which can be
classified into two basic dimensions: initiating structure
and consideration. It is measured by LBDQ (Halpin, 1957,
1966.
(9) Perceived Leader Behavior is the teacher leader behavior
perceived by pupil. It is also measured by LBDQ.
43
3.2 RESEARCH METHOD
This study is a survey research. Two
self-report questionnaires, one for students and one for teachers
containing two instruments (FIRO-B and LBDQ) and six instruments
(FIRO-B, 1BDQ, LPC scale, LMR scale, TSR scale and PPR scale'
respectively, were developed by the investigator. The
questionnaires were administered to all subjects - the class
teachers and ten students from their classes, in the sample of
this study. (Appendix G and H).
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3.4 PROCEDURE
A letter was sent to the principal of each sample schools to
seek the consent of the principal in assisting to convey the
study. Afterwards, the principals were contacted by phone to
confirm the date and time of delivery of questionnaires. If the
principal was unable to offer assistance, the school could be
replaced by another selected one.
Form 4 class teachers of each school were requested to
complete the teacher questionnaire (in about 30 minutes), and ten
students randomly selected by using class numbers, were requested
to complete the student questionnaires (in about 20 minutes). The
questionnaires were delivered to the sample school. The class
teacher of each class was requested to mail back the completed
questionnaires.
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It is a 18-item semantic differential measure with a range of
scores from 18 to 144 (Appendix B). Fiedler found internal
consistency estimate rangning from .85- to .95. McNarnara and
Enns (1966) reported a test-retest coefficient of .45 (N=32)
over a period of one and a half years. Garland and O'Reilly
(1976) obtained-a test-retest coefficient of .64 over a period
of six weeks.
(4) LMR Scale
LMR scale measures the degree to which the class supports
the class teacher on a five-point scale Appendix C). LMR score
is the total of the 8 items. The split-half reliability of this
scale is .64 (N=66 (F.iedler, 1987).
(51 TSR Scale
TSR scale measures the degree to which the class teacher
clearly spell out goals, procedures, guidelines etc. on a three-
point scale (Appendix D). Task structure (TS) score is the total
of the 10-items. The split-half reliability of this scale is .77
(Fiedler, 1987). In Taiwan, Cheng, Jen and Chuang (1986' found
that the reliability of this scale was .82.
(6) PPR Scale
PPR scale measures the degree to which the position gives
the class teacher authority to reward or to punish. Position
power (PP) score is the total of the 5 items (Appnedix E).
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3. 3 INSTRUMENTATION
Six instruments are used in this study:
1) F1 RO-B
FIRO-B measures the interpersonal orientations of teachers
and students on a six-point Guttman scale. (Appendix F) The 54
items are divided into six subscales, namely expressed inclusion
(EI), wanted inclusion (WI), expressed control (EC), wanted
control (WC, expressed affection (EA and wanted affection (WA.
The reproducibility of these six subscales are .94, .94, .93,
.94, .94 and .94 respectively and their validities are also-
well established (Schutz, 1966, 1967 Wiedemann and Waxenberg,
1979 Gluck, 1979). In Taiwan, Wang and !WJu (1986) applied FIRO-B
in the study of peer counselor-client compatibility pattern of
Form 4 students and found that the reproducibility of the six
subscales are in between .96 and .99. And the test-retest
coefficient was 73 (N=168) over a period of three weeks.
(2) LBDQ
LBDQ measures the leader behavior and the perceived leader
behavior of class teachers on a five-point scale: always, often,
occasionally, seldom or never (Appendix A). The 30 items are
divided into two subscales, namely initiating structure (IS) and
consideration (CN). The reliabilities of these two subscales are
.93 and .86 respectively. and their validities are also well
established (Halpin ,1966). In Hong Kong,Mak kl982) and Ho
(1983. found that their reliabilities were .856 and .899 and
95 and .33 respectively.
(3)LPC Scale
LPC scale measures the leadership style of the class teacher
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Epilogue
From the above literature review, it is found that the
leadership study was widely applied to educational settings.
Present leadership theorists seemed to support the position that
leadership is a function of leader, follower and situation. Thus,
teacher classroom leadership includes three dimensions in the
present study:
(1) teacher leadership style,
(2) teacher leader behavior, and
(3) teacher leadership situation.
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2.2 LITERATURE RELATED TO INTERPERSONAL ORIENTATIONS
2.2.1 Definition
The term "interpersonal" refers to relations that occur
between people as opposed to relations in which at least one
participant is inanimate.According to Schutz (1958, 1966), an
optimally useful definition of "interpersonal" is one such that
all situations classified as interpersonal have important
properties in common- properties that are in general different
from those of noninterpersonal situations. An interpersonal
situation is one involving two or more persons, in which these
individuals take account of each other for some purpose, or.
decision.
Schutz (1958, 1966) thought that every person orients
himself in characteristic ways towards other people, and these
characteristic ways are called "Fundamental Interpersonal
Relations Orientation". He also believed that the knowledge of
these interpersonal orientations allows for considerable
understanding of individual behavior and the interaction of
people.
From the study of social self, a framework for interpersonal
behavior was proposed by Ziller (1973), attempts to link social
experience to perceptions of others, to social behavior, and
reactions of others to the individual.In his framework, the
crucial link is between social experience and social behavior
which is mediated by self-other orientations. (Figure 2.5)
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Figure 2.5 A framework for linking social experience and social








For Ziller, self-other orientations and interpersonal
orientations are the same thing. And ten components of self-other
orientations have also been proposed: (a) self-esteem, (b)
social interest, (c) self-centrality, (d) identification, (e)
majority identification, (f) complexity, (g) power, (h) openness,
(i) inclusion and (j) marginality. In these ten components, some
are more important and are applied more frequently than others.
Ziller (1973) assumed that interpersonal orientations are
affected by social experiences, therefore interpersonal
orientations are coded social experiences which act as guides for
future social behavior.
Giffin and Patton (1976) prepared a model that
will provide an overview of the conception of interpersonal
orientation in the process of interpersonal communication. There
are six major ingredients in the process of interpersonal
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communication:
1. Communication imperative- we desire and seek out
communication with others. Each of us has personal needs
that can only be satisfied by interaction with others.
2. Interpersonal perception- we perceive the other person
whether he or she is able to fulfill our personal needs of
the moment.
3. Interpersonal orientation- eventually we develop a
tendency to respond to other people within a general frame
of reference or attitude-set.
4. Interpersonal environment- we make an environment
analysis and decide on appropriate behaviors.
5. Interpersonal semantics- we attempt to share ideas by
attributing meaning-to verbal and nonverbal messages.
6. Interpersonal relationship- based on the degree of
mutual understandings, relationships tend to stabilize
over time and we develop certain expectations.
Giffin and Patton (1971, 1976, 1981) defined interpersonal
orientations as the ways in which individuals are usually
oriented towards other people as they attempt to communicate with
them.
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2.2.2 Systematic approaches to interpersonal orientations
Our purpose here is to review systematic approaches to the
analysis of interpersonal orientations.
Interpersonal response traits
One of the early systematic classifications of interpersonal
response patterns was developed by Karen Hbrney (1945), a noted
psychiatrist. She classified people into three types according to
their interpersonal response traits: (1) moving towards others
(ii) moving against others and (iii) moving away from others.
Most of us display more than one of these interpersonal response
patterns at different times towards various people.
Interpersonal Motivation
Timothy Leary (1955) considered in depth the factors of
interpersonal motivation for the analysis of interpersonal
orientations. The interpersonal motive of any behavior is
determined by asking: What is one person doing to the other
person? What kind of relationship is he attempting to establish
through this particular behavior? What is being communicated?
Most of the interpersonal communication behaviors simply involve
a reflex- an automatic response. Leary classified sixteen
different interpersonal reflexes and he believed
that the reflex manner in which human beings react to others and
train others to respond to them in selective ways is the most
important single aspect of personality.
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Cooperative or Uncooperative behavior
Another system for understanding our characteristic response
to people is in terms of attempts to be either cooperative or
uncooperative. Some people are more cooperative than others and
tend to view all interpersonal relationship in terms of winning
or losing, Morton Deutsch (1958) studied this orientation in a
game situation. To cooperate means mutual gain for both parties,
which individual gains as a result of a competitive orientation
were made at the other's expense. This basic interpersonal
orientation applies to many social situations where mutual trust
and cooperation are important, as in teacher-pupil interactions
and husband-wife relations.
Open and closed mindedness
Milton Rokeach (1960) suggested another framework for
examining a given person's interpersonal orientation- a
continuum extending from closed-mindedness to open-mindedness,
depended upon the characteristics way in which an individual
receives and processes messages from others. The general degree
to which a person will change his or her attitude towards an
object or concept after hearing another person's orientation
towards that object or concept is the basis of a scale from-open-
mindedness to closed-mindedness. It should be readily apparent
that the open-mindedness or closed-mindedness of an individual is
an index to his or her interpersonal orientation. In like manner
it is an indicator of the way this person will interpret another
nprcnn'c attPmnt to rnmmiiniratP with him or hor
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Orientations base on interpersonal needs
Although all the orientations discussed are related to the
needs of the people involved, a more elaborate and systematic
approach has been advanced by William Schutz (1958, 1966). The
major premise of his theory is that people need people and each
people, from childhood on, develops a fundamental interpersonal
relations orientation (FIRO). Schutz identified three fundamental
dimensions of interpersonal relation: inclusion, control and
affection, and each dimension has two kinds of behavior: wanted
and expressed.
When two people enter into an interpersonal relation, their
interpersonal orientations may be either compatible or
incompatible. That is, their behaviors may be such that the two
persons work well together, or they may be such that the two
persons cannot work well together. Schutz believed that the FIRO
and the compatibility of orientations constitute a sufficient set
of areas of interpersonal behavior for the prediction and
explanation of interpersonal phenomena.
From the above discussion, there are several systematic
approaches that scholars have developed. Each is slightly
different, indicating that this field of study is in the process
of being explored and has not yet become well stabilised each
systematic approach, however, provides some additional insight
into the understanding of interpersonal behaviors. (Giffin and
Patton, 1981)
Giffin and Patton (1981) believed that Schutz's FIRO theory
is significant because it establishes the groundwork for
understanding the basis of a relationship between people (Giffin
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3.5 SAMPLING
The basic statistical unit of this study is a class and the
class teacher. The investigator chose Form 4 classes from Hong
Kong. Co-educational aided secondary schools as the target
population, for the following reasons: (a) aided secondary
schools are the majority (85%) of Hong Kong secondary schools
(b) there are differences between boys and girls in interpersonal
behaviors and expectation to class teacher (c) interpersonal
behavior is clearly stated to puberty (Burton and Goggin, 1983)
and id) limited time.
There are about 192 co-educational aided secondary schools
in Hong Kong and there are usually four classes in Form 4
therefore, there are 768 Form 4 classes in the target population.
By using the proportional stratified sampling method (Leedy,
1985), 20% of schools are drawn from the population and the
distribution of the sample is shown in the following table:
Table 3.1 The distribution of the proportional stratified sample







Among the 38 selected schools, 23 of them could offer
assistance and only 69 classes mailed back with completed
responses. The return rate of questionnaires was 75%.
Table 3.2 The distribution of the random sample






Since the sample size was small, 23 schools were invited to
participate-The return rate of questionnaires was 44.6%.
Table 3.3 The distribution of the invited school







The distribution of the sample of the present study is
summarized in Table 3.4
Table 3.4 The distribution of the sample
District No. of school No. of class
Hong Kong 10 25
Kowloon 17 43
New Territories 19 42
Total 46 110
Return rate= 59.8%
No. of class teachers= 110
No. of pupil= 1025
% of sampling= 14.3%
Even though the sample was not really a random sample, it
was believed that there was no special selection bias induced.
Furthermore, because of the large sample size (14.3%), the




With respect to the hypotheses listed in the last chapter,
the following null hypotheses are set in this study:
Ala) There is no significant contribution of the component
variables of teacher interpersonal orientations to
the initiating structure of teacher classroom leader
behavior.
alb) There is no significant contribution of the component
variables of teacher interpersonal orientations to
the consideration of the teacher classroom leader behavior.
(lc) There is no significant contribution of the component
variables of teacher interpersonal orientations to the
perceived initiating structure of teacher classroom
leader behavior.
(1d) There is no significant contribution of the component
variables of teacher interpersonal orientations to the
perceived consideration of teacher classroom leader
behavior.
(le) There is no significant contribution of the component
variables of teacher interpersonal orientations to
teacher leadership style.
j1f) There is no significant contribution of the component
variables of teacher interpersonal orientations to
the situational control of classroom leadership.
(2a) There is no significant contribution of the component
variables of teacher-pupil interpersonal orientations to
the initiating structure of teacher' classroom leader
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behavior.
(2b) There is no significant contribution of the component
variables of teacher-pupil interpersonal orientations to
the consideration of teacher classroom leader behavior.
(2c) There is no significant contribution of the component
variables of teacher-pupil interpersonal orientations to
the perceived initiating structure of teacher classroom
leader behavior.
(2d) There is no significant contribution of the component
variables of teacher-pupil interpersonal orientations to
the perceived consideration of teacher classroom leader
behavior.
(2e) There is no significant contribution of the component
variables of teacher-pupil interpersonal orientations to
teacher leadership style.
(2f) There is no significant contribution of the component
variables of teacher-pupil interpersonal orientations to
the situational control of classroom leadership.
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3.7 DATA ANALYSIS
In this study, the unit of analysis is the class. The data
obtained from student questionnaires was aggregated by averaging
the pupil responses within each class. For each class, there are
37 scores including 6 for teacher interpersonal orientation
variables, 6 for pupil interpersonal orientation variables. 9 for
teacher-pupil interpersonal compatibility variables, 2 for
teacher leader behavior variables, 2 for perceived teacher leader
behavior variables, 1 for teacher leadership variable, 4 for
teacher leadership situation variable, 7 for demographic
variables.








































age of teacher (AGE)
sex of teacher (SEX)




sex of pupils (PSEX)
religion of pupils (PREL)
The following statistical analysis were operated in this
study.







i2) To examine the effects of demographic variables on
interpersonal orientations and leadership (ANOVA analysis]:
Statistical method Variables
grouping variables: PSEX,PREL. ANOVA
criteria: PEA, PEC, PEI
PWA, PWC, PWI
grouping variables: SEX,RE. ANOVA
AGE







(3) To test the null hypotheses (Table 3.6)



















4.1 RELIABILITY OF THE INSTRUMENTS
From the student questionnaires, the reliability
coefficients for each scales are presented in table 4.1.
Table 4.1 Reliability coefficients of the scales
(Student questionnaires





9 .66 .79w c







Io. of subjects= 1025 (from 110 classes)
From the teacher questionnaires, the reliability
coefficients for each scales are also presented in table 4.2.
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Table 4.2 Reliability coefficients of the scales
(Teacher questionnaires)
Scales No. of items Alpha Std. item Alpha
FIRO- B 54
.88 .8i











LBDQ 30 .72 .74
IS 15 .69
.70
C N 15 .60 .61
LPC 18 .93
.93





Whole 125 .83 .86
Questionnaires
No. of subjects= 110
From the results in Table 4.1 and Table 4.2, it can be seen
that the reliability coefficients of each scales and subscales
are satisfactory which means-the internal consistency of the
scales is reliable.
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4.2 DESCRIPTIVE STATISTICS FOR THE VARIABLES
The means, standard deviations and frequency distribution of
the variables are shown in Table 4.3 and Table 4.4.
The mean of initiating structure scores (38.609) and the
mean of consideration (36.073) are used to classify the sample
classes into four teacher leader behavior groups: (1) high CN
and high IS (CN+ IS+), (2) low CN and high IS (CN- IS+), (3) low
CN and low IS (CN+ IS-),.and (4) high CN and low IS (CN+ IS-).
CN+ or CN-) indicates that the score is above (or below) the
mean on consideration dimension. The same applies to IS+ (or IS-)
for the initiating structure dimension. The number of classes in
each group is listed in Table 4.5 (Halpin, 1966).
Table 4.3 Means and Standard Deviations for the variables
Variables Mean Standard Deviatior
Teacher Interpersonal
Orientations
T E I 4.427 1.474
TEC 2.936 2.139
TEA 4.118 2.170
TWI 1 .982 2.509









Variables Nean Standard Deviation
rvi 1 3.717 I.U4L
P W C 4.319 0.780




































Table 4.4 Frequency Distribution of Grouping Variables
Variables No.of Groups Description Freuqency Percent
DCr-7 Y 1 Nate 455 44.4
2 Female 570 55.6
PREL 1 Rel igion 429 41.9
believer
2 No religion 596 58.1
belief
SEX 1 M a 1 e 50 45.5
2 Female 60 54.5
REL 1 Religion 66 60.0
believer
2 No religion 44 40.0
belief
TT Trained1 77 70
2 Untrained 33 30
61
cont'd Table 4.4












number of classes in each teacher leader behaviorTable 4.5
aroup





Similarily, the perceived teacher leader behavior can also
)e classified into four groups. (Table 4.6)
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Number of classes in each perceived teacher leaderTable 4.6
behavior group






According to Fiedler {1967) and Keane ,19781, the LPU score
helps to identify three froups of leadership style in Table 4.7.
Number of class teachers in each leadership style
Table 4.7
group






According to Fiedler (1978) ana Keane (1978),the SC score
also helps to identify three groups of situational control in
Table 4.8.
633
Table 4.8 Number of class teachers in each situational control
group.
Si tuational controSC score PercentageNo.of class teachers
High control 2051-70 18.2
moderate control 90 81.831-50
Low control 0 010-30
From Table 4.8, it can be seen that most of the class
teachers (81.8%) in the sample are in the group of moderate
situational control. According to Fiedler's contingency model,
moderate situational control is favourable to relationship-
motivated (high LPC) leadership style (Fiedler, 1987).
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4.3 EFFECTS OF DEMOGRAPHIC VARIABLES
4.3.1-On Interpersonal Orientations
Results of the analysis of variance are summarized in Tables
4.9- 4.13.
From Tables 4.9 and 4.10, it can be seen that most of
interpersonal orientations subscales give significant results.
It is found that the female pupils exhibit more inclusion and
affection than the male, and the male pupils exhibit more
expressed control than the female.
'For the pupils who believe in religion also exhibit more
inclusion and affection than those who do not believe in
religion. These findings are consistent to the previous
1iterature to review.
From Tables 4.11 and 4.12, the effect of sex and religion
does not occur among the class teachers.Gut from Table 4.11
it is found that male class teachers exhibit more wanted
control than the female.From Table 4.13, it can be seen that the
younger class teachers exhibit more affection and inclusion than
the elder.
It can be seen that the effect of sex and religion on
interpersonal orientations are obvious among pupils(young
people) but not obvious among teachers(adults).
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Table 4.9 Comparisons of means in FIRO-B subscales between
different sex of pupils













N= 455Group 1: Male Pupils,
Group 2: Female Pupils N= 570
df= 1,1023
p <.001p <.01p <.05
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Table 4.10 Comparisons of Means in FIRO-B subscales between the















N= 429Group 1: Pupils believe in reiigion




Table 4.11 Comparisons of means in FIRO-B subscales between
different sex of class teachers
Domain Group Means F value
EC 1 3.100 0.534
2 2.800
EA 1 4.420 1.785
2 3.867
EI 1 4.620 1.575
.2 4.267
4.200w c 1 4.389*
2 3.467




N= 50Group 1: Male class teachers




Fable 4.12- Comparisons of means in FIRO-B subscales between
class teachers believe in religion and not believe
in religion













N= 6 6Group 1: Class teachers believe in reiiyiuri
N= 4 4Group 2: Class teachers do not believe in religion
df= 1,108
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Table 4.13 Comparisons of means in FIRO-B subscales among
different age groups of class teachers
Domain Group Means F value
EA 1 4.711 3. 140*
2 3.533
3 3.853
EC 1 2.822 2.220
2 2 .433
3 3.514












N= 45Group 1: age less than 27
N= 30Group 2: age between 27 and 32






4.3.2 On Teacher Classroom Leadership
Results of the analysis of variance are summarized in Tables
4.14- 4.18.
From Table 4.14, it can be seen that the trained class
teachers exhibit more perceived initiating structure, perceived
consideration and situational control than those untrained.
From tables 4.15 -4.18, there are no significant effect of sex,
religion, age and teaching experience on teacher classroom
leadership But it is interesting to note that elder class
teachers exhibit more situational control than the younger.
Although there is no such a course like teacher classroom
leadership in the teacher training curriculum in Hong Kong, it
can be clearly seen that teacher training has effect on perceived
teacher classroom leader behavior (initiating 'structure and
consideration' and the classroom situational control.
71
Table 4.14 Comparisons of means in teacher leadership















N= 77Group 1: Trained class teacners




Table 4.15 Comparisons of means in teacher leadership
subscales between different sex of class teachers













N= 50Group 1: Male class teachers
N= 60Group 2: Female class teachers
df= 1 ,108
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Table 4.16 Comparisons of means in teacher leadership
subscales between class teachers beleive in religion
and do not believe in religion













N= 66Group 1: class teachers believe in religion
iv= 4 4Group 2: class teachers do not believe in religion
df= 1,108
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able 4.17 Comparisons of means in teacher leadership






















Group 1: 1- 4 years of teacning experiences N=48
Group 2: 5- 9 years of teaching experiences N= 37
Group3: 9 years of teaching experiences N= 25
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Table 4.18 Comparisons of means in teacher leadership






















N= 45Group l: age less than 27
N= 30Group 2: age between 27 and 32
N= 35Group 3: age 32 or above
SC
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4.4 RELATIONSHIP BETWEEN TEACHER INTERPERSONAL ORIENTATIONS AND
TEACHER CLASSROOM LEADERSHIP
In order to test the Null Hypotheses 1(a) to 1(f), the
statistical tools of correlation and multiple linear regression
are employed. The results and discussion are presented in the
following sections.
The correlation coefficients between teacher interpersonal
orientations and teacher classroom leadership are shown in Tables
4.19 -4.21. Only some of the component variables of
teacher interpersonal orientations correlate with teacher
classroom leadership.
In contrast to the preceding zero-order correlational
analysis, multiple linear regression is employed to analyse
the cumulative and unique contributions of the teacher
interpersonal orientations to classroom leadership. The results
of the analyses are shown in Tables 4.22 -4.27.
From Table 4.23 and Table 4.25, it can be seen that the
regression equations for predicting consideration and perceived
consideration are significant and the explained variance are
11.8% and 11.9% respectively. Among the six component variables
of teacher interpersonal orientations, expressed inclusion
of class teacher contributes most significantly to
consideration and perceived consideration. From these findings,
Null Hypotheses 1(b) and 1(d) which stated that there is no
significant contribution of the component variables of teacher
interpersonal orientations to consideration and perceived
consideration can be rejected.
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ine regression equations for the other four leadershiF
measures, namely, initiating structure, perceived initiating
structure, leadership style and situational control are not
significant. Thus, the Null Hypotheses 1(a), 1(c), 1(e) and
1(f) cannot be rejected.
The results of the multiple linear regression analyses for
the relationship between teacher interpersonal orientations and
teacher classroom leadership are summarized in Table 4.28. It is
evident that the wanted control and expressed inclusion of class
teachers are the most significant predictors of the three aspects
of teacher classroom leadership, namely, initiating structure,
consideration,and perceived consideration.
Schutz (1966) has stated that every interpersonal relation
follows the same general developmental sequence- it starts with
inclusion behavior, is followed by control behavior and finally,
affection behavior. The statistically significant relationship
involving expressed inclusion and consideration dimension of
leader behavior verifies Schutz's FIRO theory with respect to
inclusion. But this does not occur in the initiating structure
dimension of leader behavior.
These findings are partly consistent to the results obtained
by Seaberg and Ramirez(1983).
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Table 4.19 Correlation coefficients between teacher













Correlation coefficients between teacherTable 4.20
interpersonal orientations and perceived
teacher leader behavior



































Table 4.22 Multiple Linear Regression Analysis
Criterion Variable: Initiating Structure

















Table 4.23 Multiple Linear Regression Analysis
Criterion Variable: Consideration
Predictor Variables: 6 Teacher Interpersonal
Orientations
Predictor Variable! Beta coefficient t
-.230 -1.797TWA
-.205














Table 4.24 Multiple Linear Regression Analysis
Criterion Variable: Perceived Initiating Structur(
Predictor Variables: 6 Teacher Interpersonal
Orientations



















Table 4.25 Multiple Linear Regression Analysis
Criterion Variable: Perceived Consideration
Predictor Variables: 6 Teacher Interpersonal
Orientations




















Table 4.26 Multiple Linear Regression Analysis
Criterion Variable: Leadership Style (LPC)
Predictor Variables: 6 Teacher Interpersonal
Orientations



















Table 4.27 Multiple Linear Regression Analysis
Criterion Variable: Situational Control
Predictor Variables: 6 Teacher Interpersonal
Orientations



















Table 4.28 Summary of the results of the Multiple Linear
Regression analyses examining the relationshi,
between Teacher Interpersonal Orientations
and Teacher Classroom Leadership
Teacher Significant Teacher Interpersonal




-.259Initiating Wanted Control of Teacher
Structure
Consideration Expressed Inclusion of Teacher .234












4.5 RELATIONSHIP BETWEEN TEACHER-PUPIL INTERPERSONAL ORIENTATIONS
AND TEACHER CLASSROOM LEADERSHIP
In the past studies (Fleishman and Peters, 1962 Kuehl et
al.1975 Tucker, 1983 Seaberg and Ramirez, 1983) concerning
about interpersonal behavior and leadership, researchers just
focused on the leader and forgot that leadership is a complex
leader-follower interaction.
Thus, in the present study, the pupil interpersonal
orientations and teacher-pupil interpersonal compatibilities are
taken into account besides teacher interpersonal orientations.
In order to test Null Hypotheses 2(a) to 2(f), the
statistical tools of correlation and multiple linear regression
are employed. The results and discussion are presented in the
following sections.
The correlation coefficients between teacher-pupil
interpersonal orientations and teacher classroom leadership are
shown in Tables 4.29- 4.31. It can be seen that teacher
classroom leadership also correlates to the component variables
of pupil interpersonal orientations and teacher-pupil
interpersonal compatibilities besides teacher interpersonal
orientations.
The results of multiple linear regression which is
employed to analyse the contributions of the teacher-pupil
interpersonal orientations to teacher classroom leadership, are
shown in Tables 4.32 -4.37.
From Table 4.32, it can be seen that the regression equation
for initiating structure is significant and the explained
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variance is 28.7%. Among the 21 component variables of teacher-
pupil interpersonal orientations, originator compatibility of
affection and wanted control of teacher are the most significant
predictors to initiating structure.
From this finding, Null Hypothesis 2(a) which states
there is no significant contribution of the component variables
of teacher-pupil interpersonal orientations to initiating
structure can be rejected.
The regression equations for the other five measures, namely
consideration, perceived initiating structure, perceived
consideration, leadership style and situational control are not
significant.Thus, the Null Hypotheses 2(b),2(c),2(d),2(e) and
2(f) cannnot be rejected.
The results of the multiple linear regression analyses for
the relationship between teacher-pupil interpersonal orientations
and teacher classroom leadership are summarized in Table 4.38.
It is evident that the originator compatibility of affection want
affection of teacher and expressed affection of pupil are the most
significant predictor to initiating structure consideration and
perceived initiating structure respectively. It is indicated that
the contribution of affection orientations are much stronger than
that of the inclusion orientations when the component variables of
pupil intepersonal orientations and teacher-pupil interpersonal
compatibilities are added. But to the perceived
consideration wanted inclusion and expressed inclusion of
teacher are still the most significant predictors, and it verifies
Schutz's FIRO theory with respect to inclusion.
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Table 4.29 Correlation coefficients between Teacher-Pupil
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Table 4.30 Correlation coefficients between Teacher-Pupil
Interpersonal Orientations and Perceived Teacher
Leader Behavior
Perceived Teacher Leader-Behavior























_175P W I .056
Teacher-Pupil















Table 4.31 Correlation coefficients between Teacher-Pupil
Interpersonal Orientations,Leadership Style and
Situational Control
















































Table 4.32 Multiple Linear Regression Analysis
Criterion Variable: Initiating Structure
Predictor Variables: 21 Teacher-Pupil Interpersonal
Orientations



































Table 4.33 Multiple Linear Regression Analysis
Criterion Variable: Consideration
Predictor Variables: 21 Teacher-Pupil Interpersonal
Orientations













































Table 4.34 Multiple Linear Regression Analysis
Criterion Variable: Perceived Initiating Structure
Predictor Variables: 21 Teacher-Pupil Interpersona1
Orientations































Table 4.35 Multiple Linear Regression Analysis
Criterion Variable: Perceived Consideration
Predictor Variables: 21 Teacher-Pupil Interpersonal
Orientations


































Table 4.36 Multiple Linear Regression Analysis
Criterion Variable: Leadership Style (LPC)
Predictor Variables: 21 Teacher-Pupil Interpersonal
Orientations

















































Table 4.37 Multiple Linear Regression Analysis
Criterion Variable: Situational Control
Predictor Variables: 21 Teacher-Pupil Interpersonal
Orientations












































Table 4.38 Summary of the results of the Multiple Linear
Regression analyses examining the relationship
between Teacher-Pupil Interpersonal Orientations
and Teacher Classroom Leadership
Teacher Significant Teacher-Pupil Interpersonal




Initiatin Originator Compatibility of Affection
.395
Structure
.317Wanted Control of Teacher
-.419Consideration Wanted Affection of Teacher




Initiatinc Expressed Affection of Pupil
.254
Structure
-.824uonsiaeraLion wanzea inciusion or ieacner







Although the present study has produced significant results,
there are limitations in the following aspects:
(1) Even though a large number of pupils (1025) were
invloved in this study, only 110 sets of data were obtained. This
sample size set certain limits on the application of statistical
methods in data analysis.
(2) The sampling was not really randomized and limited only
to Form 4 classes, these may affect the generalization of the
findings in the study.
(3) This study was an ex post facto design and there was no
control of the independent variables. All the variables were
measured at the same time by self-report questionnaires.
Therefore, the power in predicting causal relationships is
1 imited.
(4) Most of FIRO studies were conducted in the Western
society and the validity of the FIRO-B scale has not yet been
established in the Chinese context. And this may affect the
results of the study.
(5) F i e d 1 e r' s leadership scales are mostly applied to
business organization. There were only just a few studies applied
to classroom leadership (Hardy, 1982'. Although Keane (1978)
tried to modify Fiedler 's leadership scales to
measure teacher classroom leadership, the validity of
the scales has not yet been developed in Chinese context. This
al-n caused a limitation to the study.
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CHAPTER V
SUMMARY, CONCLUSION AND RECOMMENDATION
5. 1 SUMMARY
The following results were obtained in this study:
(1) The reliabilities of the six instruments were found to
be satisfactory.
.(2) According to Fiedler and Keane, 41 .8% and 45.5% of class
teachers were classified as task-motivated (low LPC) and
relationship-motivated (high LPC) leadership style respectively.
And 81.8% of class teachers were in moderate situational control.
(3) The elder class teachers (age 32 or above) was found to
score statistically higher in situational control than the two
younger groups.
(4) It was found that the female pupils exhibit
more expressed inclusion, wanted inclusion, expressed
affection and wanted affection than the male. And the male pupils
exhibit more expressed control than the female.
(5) The pupils who believe in religion
(Christianity 77.2%, Catholic 7. 00, other religions
15.8%) exhibit more expressed inclusion, wanted inclusion,
expressed affection and wanted affection than those who do not.
(6) The younger class teachers group (age less than
27) exhibit more expressed affection, wanted affection
and wanted inclusion than the elder groups.
(7) The class teachers who had received
teacher training was found to be significantly higher in
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perceived initiating structure, perceived consideration and
situational control than those who had not.
(8) There was significant contribution-of the six component
variables of teacher interpersonal orientations to consideration
of leader behavior (R sq= .118). And expressed inclusion was
found to be the most significant predictor.(Beta= .234)
(9) There was significant contribution of the six component
variables of teacher interpersonal orientations to consideration
of perceived leader behavior (R sq= .119). And expressed
inclusion was found to be the most significant predictor.
(Beta= .227)
(10) There was significant contribution of the 21 component
variables of teacher-pupil interpersonal orientations (6 teacher
interpersonal orientations, 6 pupil interpersonal orientations
and 9 teacher-pupil interpersonal compatibilities) to initiating
structure of leader behavior (R sq= .287). And originator




This study was intended to investigate the relationship
between teacher-pupil interpersonal orientations and teacher
classroom leadership in Hong Kong secondary schools.
In the literature review, the basic conceptualization was
built upon that a number of writers had included in their
definition of leadership the concept of interpersonal influence.
Some empirical support for this basic idea has been established
(Fleishman and Peters, 1962 Kuehl et al., 1975 Seaberg and
Ramirez, 1983). These findings suggested there is some
justification that the leader's interpersonal orientations may
lead to the prediction of leader behavior.
In the first place, the results of this study not only
supported the earlier researches, but also suggested that besides
teacher(leader) interpersonal orientations, pupil(follower)
interpersonal orientations and teacher-pupil(leader-follower)
interpersonal compatibilities should be taken into account in
the investigation of the relationship between interpersonal
orientations and leadership.
In the second place, the relationship between teacher
interpersonal orientations and teacher classroom leader
behavior( consideration dimension in this study verified
Schutz's FIRO theory with respect to inclusion-But for the
prediction of initiating structure of teacher classroom
leadership the results are not consistent to Schutz's FIRO
theory.
Fianlly, the relationship between leadership style (LPC) and
interpersonal orientations as found by Kuehl et al. (1975) did
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not occur in this study. There may be two possible reasons, as
mentioned by Tucker (1983), the younger population of this
study,( age= 30-for this study, age= 44 for Kuehl 's study) or
the low reliability of LPC scale. Therefore, further studies
should be done to verify the problem.
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5.3 REC0,111'iENDATION
Based on the above findings, there are several
recommendations that are worthy to be noted.
(1) Most of the teachers viewed classroom leadership as
discipline and control. However, the results of this study show
that there is significant contribution of teacher-pupil
interpersonal orientations to teacher classroom leadership. This
is consistent to Schmuck's idea that all events in the classroom
are influenced by some aspects of interpersonal life (Schmuck,
1978). The two aspects of teacher-pupil orientations and teacher
classroom leadership are significant and important, but are often
ignored in the schools of Hong Kong. Keane(1978) suggested that
teachers may modify their leadership situation by considering the
following components:
(a) Teacher-pupil relations may be affected by:
- more or less informal time spent with your students
- use more or less group work
- increase or decrease your availability to students
(b) Task structure may be affected by:
- more or less procedure, guidelines etc.
- selection of structured or unstructured tasks
- use of feedback which is specific to the conditions
and standards under which the task is performed
(c) Position power may be affected by:
- teaching in a commanding or authoritarian mode or not
-.use shared decision making
-use small groups
-allowing students to be responsible for parts of
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instruction
This modification intends to better meet the cognitive,
affective and psychomotor need of pupils.
(2) Schutz (1966) hypothesized a progressive developmental
sequence of interpersonal relation. It starts with inclusion
behavior, is followed by control behavior and, finally, affection
behavior. The findings of this study partly verified Schutz's
FIRO theory with respect to inclusion. Unfortunately, Schutz left
his theory and failed to clearly formulate a developmental time
frame (Burton Goggin, 1983). Thus, further research is needed
to explore the FIRO theory.
(3) It can be seen that the explained variance percentages
in this study are not high. It is because the intercorrelation
between the FIRO-B subscales are high. (Table 5.1)











N= 110 (class teachers)
p .001p .01P •05
Thus, this is a limitation to the present study and it is
suggested that another better instrument will be used in the
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future study.
(4) Further research is recommended to establish the
validity of the 6 scales (FIRO-B, LBDQ, LPC scale, LMR scale, TSR
scale and PPR scale) in Chinese context, although some of them
had been used in Hong Kong and Taiwan (Bond, 19861'-
(5) Further experimental study is recommended to explore the
causal relationship between teacher-pupil interpersonal
orientations and teacher classroom leadership.
(6) Further research is recommended to explore the other
factors that affect teacher classroom leadership besides teacher-
pupil interpersonal orientations.
(7) The replication of this study is recommended to conduct
in other forms of secondary school classes in Hong Kong.
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The LBDQ is composed of a series of short, descriptive
statements of ways in which leaders may behave. The members of a
leader's group indicate the frequency with which he engages in
each form of behavior by checking one of five adverbs: always,
often, occasionally, seldom, or never. Each of the keys to the
dimensions contains 15 items, and each item is scored on a scale
from 4 to 0. Consequently, the theoretical range of scores on
each dimension is from 0 to 60. The 15 items which define each
dimension follow:
Initiating Structure
1. He makes his attitudes clear to the staff.
2. He tries out his new ideas with the staff.
3. He rules with an iron hand.*
4. He criticizes poor work.
5. He speaks in a manner not to be questioned.
6. He assigns staff members to particular tasks.
7. He works without a plan.*
8. He maintains definite standards of performance.
9. He emphasizes the meeting of deadlines.
10.He encourages the use of uniform procedures.
11.He makes sure that his part in the organization is understood
by all members.
12.He asks that staff members follow standard rules and
regulations
13.He lets staff members know what is expected of them.




15-He sees to it that the work of staff members is coordinated.
Consideration
1. He does personal favors for staff members.
2. He does little things to make it pleasant to be a member of
the staff.
3. He is easy to understand.
4. He finds time to listen to staff members.
5. lie keeps to himself.*
6. He looks out for the personal welfare on individual staff
members.
7. He refuses to explain his actions.*
8. He acts without consulting the staff.*
9. He is slow to accept new ideas.*
1O.He treats all staff members as his equals.
11.He is willing to make changes.
12.He is friendly and approachable.
13. He makes staff members feel at ease when talking with them.
14.He puts suggestions made by the staff into operation.





LPC SCALE (SOURCE: Fiedler, 1967
Keane, 1978)
Pleasant 8 7 6 5 4 3 2 1 Unpleasant
Friendly 8 7 6 5 4 3 2 1 Unfriendly
Rejecting 1 2 3 4 5 5 7 8 Accepting
Tense 1 2 3 4 5 6 7 8 Relaxed
Distant 1 2 3 4 5 6 7 8 Close
Cold 1 2 3 4 5 6 7 8 14a rm
Supportive 8 7 6 5 4 3 2 1 Ho sti 1 e
Boring 1 2 3 4 5 6 7 8 Interesting
Quarrelsome 1 2 3 4 5 6 7 8 H a r m o n i o u s
Gloomy 1 2 3 4 5 6 7 8 Cheerful
Open 8 7 6 5 4 3 2 1 Guarded
Backbiting 1 2 3 4 5 6 7 8 L o y a I
1 2 3 4 5 6 7 8 TrustworthyU n t r u s t w o r t h y
Considerate 8 7 6 5 4 3 2 1 Inconsiderate
Nasty 1 2 3 4 5 6 7 8 Nice
Agreeable 8 7 6 5 4 3 2 1 Disagreeable
Insincere 1 2 3 4 5 6 7 8 Sincere
Kind 8 7 6 5 4 3 2 1 Unkind
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3. Neither agree nor disagree
2. Disagree
1. Strongly disagree
1.The people I teach have trouble getting along with each
other.*
2. My students are reliable and trustworthy.
3. There seems to be a friendly atmosphere among the people
I teach.
4. My students always cooperate with me in getting the job
done.
5. There is friction between my students and myself.*
6. ('1y students give me a good deal of help and support in
getting the job done.
7. The people I teach work well together in getting the job
done.
8. 1 have good relations with the people I teach.
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TSR SCALE (SOURCE: Fiedler, 1967
Keane, 1978)
2. Usually True
1. Some times TruE
0. Seldom True
Is the goal clearly stated or known?
1. Is there a blueprint, picture, model or detailed description
available of the finished product or service?
2. Is there a person available to advise and give a description
of the finished product or service, or how the job should be
done?
Is there only one way to accomplish the task?
3. Is there a step-by-step procedure, or a standard operating
procedure which indicates in detail the process which is to
be followed?
4. Is there a specific way to subdivide the task into separate
parts or steps?
5. Are there some ways which are clearly recognized as better
than other for performing this task?
Is there only one correct answer or solution?
6. Is it obvious when the task is finished and the correct
solution has been found?
7. Is there a book, manual, or job description which indicates
the best solution or the best outcome for the task?
Is it easy to check whether the job was done right?
8. Is there a generally agreed. understanding about the standards
the particular product or service has to meet to be
considered acceptable?
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9. Is the evaluation of this task generally made on some
quantitative basis?
10-Can the leader and the group find out how well the task has




PPR SCALE (SOURCE: Fiedler, 1967
Keane, 1978)
1. Can you directly or by recommendation administer rewards and
punishments to your students?
2. Can act directly or can recommend with high effectiveness
1. Can recommend but with mixed results
0. N o
2. Can you directly or by recommendation affect the status, or
acceptance of students?
2. Can act directly or can recommend with high effectiveness
1. Can recommend but with mixed results
0. No
3. Do you have the knowledge necessary to assign tasks to
students and instruct them in task completion?
2. Yes
1. Can recommend but with mixed results
0. No
I. Is it your job to evaluate the performance of students?
2. Yes
1. Sometimes or in some aspects
0. No
Has the leader been given some official title of authority






FI.RO-B SCALE (SOURCE: Schutz, 1967a)
1.usually 2. often 3.sometimes
4.occasionally 5. rarely 6. never
1. I try to be with people.
2. I let other people decide what to do.
3. I join social groups.
4. I try to have close relationships with people.
5. I tend to join social organizations when I have an
opportunity.
6. I let other people strongly influence my actions.
7. I try to be included in informal social activities.
8. I try to have close personal relationships with people.
9. I try to include other people in my plans.
10.I let other people control my actions.
11.I try to have people around me.
12.1 try to get close and personal with people.
13.When people are doing things together I tend to join them.
14.I am easily led by people.
15.1 try to avoid being alone.
16_T trv to oarticioate in Qroup activities.
3.some people2.many people1.most people
6.nobody5.one or two people4.a few people
17.1 try to be friendly to people.
18.1 let other people decide what to do.
19.1,11y -personal relations with people are cool and distant




21.1 try to have close relationships with people.
22.1 let other people strongly influence my actions.
23.1 try to get close and personal with people.
24.1 let other people control my actions.
25.1 act cool and distant with people.
26.1 an, easily led by people.
27.1 try to have close, personal relationships with people.
28.I like people to invite me to things.
29.1 like people to act close and personal with me.
30.1 try to influence strongly other people's actions.
31.1 like people to invite me to join in their activities.
32.1 like people to act close toward me.
33.1 try to take charge of things when I am with people.
34.1 like people to include me in their activities.
35.1 like people to act cool and distant toward me.
36.I try to have other people do things the way I want then done
37.I like people to to ask me to participate in their discussions
38.I l ike people to act friendly toward me.
39.I like people to invite me to participate in their activities.
an like nennle to act distant toward me.
.3.sonetines2.often1.usual 1y
6. never5.rarely4.occasionally
41.I try to be the dominant person when I am with people.
42.1 like people to invite me to things.




44.1 try to have other people do things I want done.
45.1 like people to invite me to join their activities.
46.1 like people to act cool and distant toward me.
47.1 try to influence strongly other people's actions.
48.1 like people to include me in their activities.
49.1 like people to act close and personal with me.
50.1 try to take charge of things when I'm with people.
51.1 like people to invite me to participate in their activities.
52.1 like people to act distant toward me.
53.1 try to have other people do things the way I want them done.
54.1 take charge of things when I'm with people.













